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Abstract

The self- assessment process at Cundinamarca School is considered as a main point of the learning and 
teaching process as establish in the institutional system of evaluation. Nevertheless, some difficulties have 
been presented due to the instruments which are used as to guide teachers and students into the anal-
ysis of metacognitive process. Those instruments are based on summative assessment and do not allow 
participants to foster formative assessment as the recognition of positive and negative aspects about the 
learning process. This project was intended to guide students from ninth grade in the afternoon shift to fos-
ter formative and metacognitive process of self- evaluation based on their performance in English class. 
The design of some instruments are proposed as a way to guide students’ process about the formative 
assessment through the development of the lessons. 

Key words: formative assessment, self- assessment, metacognition, evaluation system, summative assess-
ment, students centered lessons.  

The Cundinamarca School is a public institution that foster the bilingual process of the students. Besides, 
it considers the integral human development as one of the values of the school. 

This particular project will be based on eleventh grade. These learners have 90- minute’s lessons twice a 
week. According to the CEFR, the learners’ language level corresponds to A2. They like to participate in 
the English class; most of them can use classroom language when asking for feedback and requests. How-
ever, they have been presenting difficulties when passing through their self- evaluation process. Students 
have considered the self –evaluation as a simple grade that have just 20% of the final grade.   

Regarding learner ’s linguistic needs, students in this level, need to interact with peers to foster higher crit-
ical thinking skills. Students already identify, recognize and analyze information presented, but they need 
to be challenged to propose, create, justify and defend their point of view about the awareness of their 
performance in the term. Besides, according to the syllabus established for eleven grade, the self -evalu-
ation is an important part of the evaluation system, but unfortunately, there is not a specific description of 
the dynamic and method to include the self-evaluation in the learning process.

In this sense, this project attempt to implement a systematic self- assessment process where eleven graders 
can start developing their self- directed learning strategies in order to be aware of their learning process 
in order to foster long life learners. First of all, it is important to clarify the self- assessment’s definition. Boud 
(1995) claims self-assessment as the skills that allow learners to recognize what they know and what they 
can do.  This recognition engages students to recognize the difficulties and strengths to look for strategies 
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to improve their language learning. Some of the strategies are determined by the following self-assessment 
characteristics:

“The involvement of students in identifying the standards and or criteria to apply to their work and making 
judgment about the extent to which they have met these criteria and standards” (Boud, 1995, p5).
In this way, it is important to clarify the criteria that students can take into account to guide the self-assess-
ment process. 

The self -evaluation is one of the metacognitive strategies that should be fostered in the teaching and 
learning process to foster the change.   Stated by Andrade and Du (2007) self- assessment is considered 
as “a process of formative assessment during which students reflect on and evaluate the quality of their 
work and their learning, judge the degree to which they reflect explicitly stated goals or criteria, identify 
strengths and weaknesses in their work, and revise accordingly” (p.160) 

Through this assessment, teachers can provide students with a valuable space to self-reflect on their for-
mative learning development and the awareness of their learning process.

In language learning, self- assessment might be included as a formative process instead of a summative 
one. At this moment at school, the self-assessment is required by teachers at the end of each term. For 
this reason, it is not as significance as it is purposed. Teachers gave students some general criteria that 
learners do not understand or do not feel important for them. Summative assessment is featured by the 
evaluation of students learning at the end of the process.   

As showed in the self- evaluation table criteria at the evaluation system of the school, the standards 
presented by the Cundinamarca institutional evaluation system are based on qualitative aspects which 
determine the cognitive, procedimental and attitudinal.

process of students, in order to be concluded in a quantitative grade.  Basically, students evaluate their 
behaviors towards these three aspects rather than the process, difficulties and positive issues they identify 
with those ones. As stated by Holec (1988) in the framework of autonomy, the self-assessment gives learn-
ers the opportunity to be responsible for monitoring their learning process.  For that reason, criteria and the 
summative assessment results of these are not providing learners with information to monitor their language 
proficiency. Besides, the yes or no information obtain in that summative assessment is not allowing students 
to reflect on what learning strategies are more suitable to improve their learning process. 
Up to this point, we can recognize several difficulties in reliability, validity, practicability and wash back in 
the self-assessment table criteria. 

To start, reliability difficulties are presented since the descriptors proposed in this self- evaluation are not 
offering a personal feedback to students about their weaknesses and strengths.   The aspects expressed 
here are too general, for that reason, yes or not questions close to students the opportunity to reflect on 
the different cognitive process in the different subjects. For example:
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Ilustración 1 example, self -assessment cognitive process, cundinamarca school SIE
In this illustration, the criteria asks students to answer affirmative or negative about their understanding of 
ALL topics. For this aspect, the answer is biased because it is general and students might be good for 
mathematics but not for science and so on. 

On the other hand, considering validity aspects, this test presents validity difficulties because it is not clear 
how students can determine a positive or negative assessment on their performance, because it is going 
to depend of several factors and conditions that are not taken into account in this schema
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Ilustración 2 , self -assessment attitudinal process, Cundinamarca school SIE 
In this illustration, it is showed that different perceptions can affect the validity of the yes or no answer to 
this criteria. Besides, the feedback provided for yes or no answer is not a well structure wash-back char-
acteristic.  Finally, this test is not practical because the information is going to be use for reporting shallow 
information and teacher has to use another instrument to give detail information about each criterion and 
yes and no consideration.

As a matter of fact, it is necessary to propose a new criteria for self-assessment at Cundinamarca School. 
Changes are difficult to accept and to implement, for that reason, this project will propose a new instru-
ment to self-assess students along the term. An effective language self-assessment process is based on 
formative assessment because it implies the recognition of needs and interests; this characteristic engage 
students to focus their knowledge in the process rather than in the product. 
In this process, learners have the control on their work because they can reflect on the quality of this. The 
main purpose of this formative process is to allow students to discover appropriate ways to improve their 
performance. This motivates leaners to be life -long learners since self-assessment foster the understanding 
and setting of goals. Besides, intrinsic motivation is related to self- assessment since it has an important role 
when promoting in students responsibility and independence.   

Up to this point, self-assessment fosters educational changes because it engages students to recognize 
them as the principal actors in the learning process. With this characteristic of students centered lessons, 
plans and syllabus are close to the reality students are demanding. On the other hand according to 
Blanche, P. and Merino, B. J. (1989) a good self- assessment determines a condition of learning autonomy. 
When a student identifies their performance, he or she will be more independent from the teacher ’s feed-
back and learners will be more active ng their opinions to the teacher about their learning styles, strengths, 
and needs. When learners can be critical about their performance hey are developing high order levels 
of critical thinking. 



When students can compare, distinguish, evaluate and design their strategies on learning they are ready 
to be autonomous and to be the central point of the educative process. In this way, self-assessment 
might be included in all the activities students have considered from the beginning of the activities.  A 
self-assessment space might provide teachers with criteria proposed by students about the quality and 
requirements of the task. They are the ones who should give ideas on what goals they want to fulfill through 
the process. For that reason, it is very important to consider the self-evaluation since the planning of the 
lessons. 

In order to start implementing a formative self- assessment, the following plan would be based on a group 
of ninth graders who are interested on reflecting about the learning strategies they can use to improve 
their language learning.

Firstly, it is important to establish learners’ goals about the activities proposal, for that reason the self -eval-
uation process might start with the development of a KWL chart that help students to identify what prior 
knowledge they have in order to set their goals. This instrument helps students to identify what they Know, 
what they Want to know and then what they have Learn. Expectations are established and this information 
is useful for teachers to adapt the task. Afterward, the activities proposed should be complemented with 
a self-assessment rubric that can provide learners with information about their progress. 

Nevertheless, it is important to mention that rubrics and Checklist have to give account about levels of 
quantities related to norm referenced score due to the summative assessment the school system of eval-
uation requires to report parents about the performance of students according to levels of performance 
that the education is designed. 

In this case it is useful to use an instructional rubric because, it describe different levels of quality however, it 
provides a formative assessment feedback regarding the informative characteristic it provides (Andrade, 
2000)
Moreover, there are several advantages that instructional rubrics promote in a formative assessment. As 
state by Andrade, H (2000) the advantages are:

“Instructional rubrics are easy to use and to explain” p, 14. In it, students have the possibility to understand 
the task that is required, besides, it is useful to write the descriptor of the rubrics with students in the class, 
because in that way teachers include learners’ expectation and the task can be more meaningful for them. 

“Instructional Rubrics make teachers’ expectations very clear” (Andrade 2000. P, 14) with the use of the 
instructional rubric students are able to understand the task and they have the base of the purposes they 
have to achieve through the rubric description. When learners are clear about what are they going to be 
assessed they might success in the development of the task. 

“Instructional rubrics provide students with more informative feedback about their strengths and areas in 
need of improvement than traditional forms of assessment do.”
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After completing the task, the feedback provided by the rubric is a good and clear instrument that stu-
dents can use to recognize specific aspects of difficulties and strengths. With that information, students are 
able to do an action plan to overcome the difficulties.  

Andrade (2000) states, “Instructional rubrics support good thinking” (p.4) definitely; students are using their 
critical thinking levels of cognitive domain because they are identifying, reflecting, distinguishing, recog-
nizing, creating knowledge according to their performance.   

 Nevertheless, as mentioned by Spiller, D. (2009) the change implies teachers to design tools to help stu-
dents to self- assess accurately. Teachers might design rubrics and checklist purposes to guide students in 
their recognition of needs and interest. This will help them to set the appropriate goals.

Conclusions 

To sum up, the school system of evaluation should provide teachers with formative instruments that can 
provide learners with the opportunity to self -assess their performance through the process. In this way, the 
assessment reflected, would help learners to figure out learning styles, multiple intelligences, and strategies 
they can use to success in their difficulties. 

This proposal can solve a difficult situation that public schools have to refer to the amount of students 
who are in a single course. Students need personalized assessment, but teachers’ time is not enough for 
doing it in face to face interaction in every class. In this sense, fostering students self -assessment is a good 
way to allow students to be autonomous and provide teachers with instruments to assess students in a 
personalized way. It is more practical and meaningful to assess students’ reflections about their learning 
and guide them into strategies to improve than asking them for a number that is not meaningful for their 
development.
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